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Intent 
Vision and Values 

(What is your subject? What do you teach? And why do you teach it? What are your ambitions for your pupils? What makes your subject, your subject? What do students in 
your subject think like?) 
 

The study of history is an exciting puzzle which challenges students to know and understand how the modern identities of diverse people, groups and nations came to be. 
During their learning journey students will learn about the key events in the history of both Great Britain and the world from pre-Norman times through to the modern 
day. By completing our curriculum, students are prepared academically for the continued study of history as well as a wide range of future careers. Our history curriculum 
equips students with life skills essential to a modern citizen: they become curious, base their opinions on reliable evidence and better understand current issues by engaging 
with and questioning what happened in the past.  At the heart of the history course is the desire to facilitate our student’s ability to focus on historical enquiry, engage 
with a wide range of written and visual interpretations through an evaluation of sources; understand social and cultural diversity and develop the ability to reach 
substantiated judgements based on a considered assessment of different arguments. To prepare our students for a world that is more complex and challenging than ever, 
the content selected is ambitious, academically rigorous and designed to make history accessible for all.  

Curriculum Design 
Design 

(How is your Curriculum designed? How is it sequenced? How is are key concepts developed? How does your curriculum design support long-term memory retention? How 
does your curriculum design make use of inter-leaved practice or spaced practice? 
 

The history curriculum is organised chronologically and is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future employment. 
Therefore, across the curriculum, knowledge is positioned to build on what has come before and allow our students to get better at history. The history curriculum is 
mapped against deliberately chosen key substantive and disciplinary concepts which are encountered repeatedly and purposefully, with increased complexity, as students 
progress across the curriculum. These complex ideas are presented through key enquiry questions in order to draw together series of lessons which will allow students to 
see the ‘big picture’ of wider historical narratives and the progression of their own knowledge of history.  
 
Our curriculum clearly maps key substantive concepts, divided into units of study, and built in sequence over time. The sequence allows students to use these concepts as 
links to previous learning and anchors to new knowledge as it is introduced. Each unit builds upon the skills and knowledge encountered previously for each concept. These 
concepts are interleaved, allowing skills and knowledge to be regularly revisited and retained. 
 
History Substantive Concepts 
 
Migration 
Empire 



 

 

Diversity 
Religion 
Invasion 
Monarchy  
Revolution 
Conflict 

 
The history curriculum allows students to develop their disciplinary concepts which are mapped and linked to history content across the five year curriculum. These 
concepts have been developed from the National Curriculum and broken down into measurable definitions. Students encounter each disciplinary concept at least once 
each year, ensuring that students are able to demonstrate their progression within each concept as they move across the curriculum. 

Subject Key Concepts 

Cause 

Relates to the way historians analyse how and why events or states of affairs occurred or emerged. 

Consequence 

Relates to the way historians analyse what happened as a result of an event or state of affairs. 

Change and continuity 

Relates to a historical analysis of the pace, nature and extent of change, or characterisation of a process of change. 

Similarity and difference 

Relates to historical analysis of the extent and type of difference between people, groups, experiences or places in the same historical period. 

Significance 



 

 

Focuses on how and why historical events, trends and individuals are ascribed historical significance.  

Sources and evidence 

Relates to the way historians use sources as evidence to construct, challenge or test claims about the past. 

Historical interpretations 

Relates to an understanding of how and why different accounts of the past are constructed. 

LTP  
 Autumn 1 

 

Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Year 7 

 

 

 

 

 

 

Why did so many 

people migrate to 

England prior to 

1066? 

 

 

 

Did the Normans 

really bring a 

‘bucketload of 

trouble’ to England? 

 

 

Who held the Power 

in the Middle Ages? 

 

How religious were 

people during the 

Middle ages? 

 

Why is the Tudor 

period known as ‘a 

religious 

rollercoaster’? 

 

 

 

 

Who travelled on the 

Silk Roads and why 

did they take that 

journey? 

 

 

Why was there a 

Witchcraze in 

England during the 

17th century? 

Year 8 

 

 

 

 

 

 

Was the 17th Century 

really an ‘Age of 

Revolutions’? 

 

 

 

To what extent did 

the Industrial 

Revolution change 

Britain? 

 

How did civilization 

flourish in West 

Africa prior to the 

16th century? 

 

 

 

Why was the British 

Empire significant in 

the 19th and 20th 

centuries? 

 

 

 

What can the streets 

of Liverpool reveal 

about the rise and fall 

of the Trans-Atlantic 

Slave Trade? 

 

 

How has the research 

of Hallie Rubenhold 

changed our 

understanding of Jack 

the Ripper? 

 

Year 9 

 

 

 

 

 

 

What was Britain like 

at the start of the 20th 

Century? 

 

 

 

What impact did the 

Wall Street Crash 

have around the 

world? 

 

 

What was the most 

significant event of 

the Second World 

War? 

 

 

How should we 

remember the 

Holocaust? 

 

 

 

How close was the 

world to ‘mutually 

assured destruction’ 

during the Cold War? 

 

 

To what extent did 

the lives of African-

Americans change 

following 

emancipation? 



 

 

  Why were the atomic 

bombs dropped on 

Japan? 

 

 

  

 

 

What issues faced 

groups seeking 

equality in Britain 

during the 20th 

Century? 

 

Year 10 

 

 

 

 

 

 

What was the most 

important cause of 

the First World War? 

 

 

 

 

Why was there a 

stalemate on the 

Western Front 

between 1914-1917? 
 

 

 

 

How was Germany 

defeated in 1918? 

 

What was the biggest 

challenge facing the 

Kaiser before WW1? 

 

Was the Weimar 

Republic really 

‘doomed from the 

start’? 

 

Was Stresemann’s 

Germany really a 

‘Golden Age’? 

 

Why was Hitler 

elected Chancellor in 

January 1933? 

 

 

What was life in Nazi 

Germany really like? 
 

Did Medicine really 

just ‘stand still’ in the 

Medieval period? 
 

Year 11 

 

 

 

 

 

 

Why was there the 

beginnings of change 

in the Early Modern 

period? 

 

How was there a 

‘revolution’ in 

Medicine during the 

19th century? 
 

 

What has contributed 

to Modern 

Medicine’s success? 

 

Where did power 

reside in Elizabethan 

England? 

 

How did the issue of 

religion endanger 

Elizabethan England? 

 

Was Elizabeth’s 

England really a 

‘Golden Age’? 

 

Elizabethan Historic 

Environment: Site 

Study 

 

Revision 

 

Revision 

  



 

 

KS3 Overview 
What prior knowledge do students arrive with from KS2 and how is that knowledge built upon? 
 
Students have an entry level understanding of chronology and history’s key concepts, including how historians use sources and evidence in constructing interpretations of 
the past. These skills remain the focus into KS4 and students are challenged to build on their knowledge and understanding of these concepts throughout the history 
curriculum. Building on students’ substantive prior knowledge is difficult as each feeder primary school has a different focus of knowledge. Our history curriculum is suitably 
ambitious and broad that students will encounter concepts familiar to them which will be revisited and built on from KS2. 

What is the rationale for the sequence of your three-year KS3 curriculum? 
 
They key stage three curriculum will tell Britain’s chronological island story within an international context up until the modern day, underpinned by the requirements of 
the National Curriculum. Therefore, each unit builds on the knowledge of the previous. Students show their progress through the golden threads of substantive concepts 
which are interleaved throughout each unit across the curriculum. The selection of units in years 7, 8 and 9 ensures that the majority of units focus on the story of Britain 
with world history knowledge built through the depth study of at least one international event or country per year. ‘World building’ is achieved by ensuring that the 
international unit is deliberately chosen so that knowledge can be linked to the context of Britain’s story. For example, in year 7 students focus on the development of 
church, state and society from pre-Norman times up until the start of the seventeenth century but also learn about the development and events of the Silk Roads in the 
East around the same time. Disciplinary knowledge is interleaved, allowing skills and knowledge to be revisited and therefore retained. 

How is your curriculum assessed? 
 
Progress in history is measured through building their knowledge of the past (substantive knowledge) and of how historians study the past and construct accounts 
(disciplinary knowledge using history key concepts). The complexity of studying history requires interplay between this substantive and disciplinary knowledge and 
therefore assessment in history places an appropriate emphasis on both. During lessons students complete diagnostic low stakes quizzes which assess the learning of core 
knowledge. These take place through prior knowledge assessments taken at the start of each unit and ‘Do Now’ questions at the beginning of every lesson, setting the 
foundations of new knowledge to be encountered. Mid-lesson quizzes also take place to assess students’ understanding of new information presented and inform teacher 
planning. Moreover, students complete teacher assessed tasks at the end of each unit which assesses students’ substantive knowledge through low stakes knowledge 
quizzes and students’ disciplinary knowledge through the completion of a task assessing the key concept/s focused on in that unit. Summative assessments take place twice 
a year during the Autumn and Summer terms. 

By the end of KS3 what should all students know and be able to do? And how do you ensure this is retained in the long-term memory of students? 
 
Students will have a clear and developed understanding of the substantive concepts in history. Students will know, understand and be able to apply them in a range of 
different contexts. Students’ disciplinary knowledge will show that they are able to analyse and evaluate the usefulness of sources as evidence for historians and be able 
to explain how our understanding of events, societies and individuals from the past have been built through different interpretations over time. Students will be able to 
apply their knowledge through the framework of different historical concepts such as causation, significance and change.  
 



 

 

By the end of year 7, students will know and understand key events that took place in Britain from the Roman invasion through to the Norman Conquest and Medieval 
society, government and conflict. Students will also know the impact of the Silk Roads in connecting Eastern and Western cultures from the Medieval era up until the 
Renaissance. By the end of year 8, students will know and understand the key events of the 17th century and the significance of the history of the African continent as 
independent kingdoms as well as colonies of European empires through the prism of the Trans-Atlantic Slave Trade. By the end of year 9, students will know the key issues 
facing Britain during the Victorian era and understand the history of the USA in the twentieth century and its emerging role as a global superpower in contention with 
Russia. Students will also explore the events that have shaped the modern world, including the Second World War, the Holocaust and the treatment of minority groups in 
the USA and Great Britain. This information is retained in the long-term memory by drawing attention to the key concepts which students repeatedly encounter in each 
unit. Students practise these terms in varied contexts to help secure mental frameworks of chronology and location. 

How does your KS3 curriculum prepare students to be successful at KS4? 
 
Units studied in the key stage three curriculum have been deliberately chosen to support students’ knowledge of periods and events and also support their capacity to 
make new information more familiar through repeated meaningful examples and secure contexts. Through our carefully crafted curriculum we are ensuring that knowledge 
is generative for our students to enable further, more complex, learning at key stage four. Furthermore, each unit enquiry is framed around the latest academic research 
by historians and as a result students are taught how to analyse and evaluate the interpretations of historians about the content they are currently studying.  

Take one key concept or discrete piece of substantive knowledge and explain how it progresses across the three years of your curriculum.  
 
Students are introduced to the idea of democracy in year 7 as they look at the emergency of early democracy in the Medieval period. They will later look at the lack of 
democracy leading to the English Civil War in year 8 and add further nuance by looking at protest groups such as the Chartists and women’s suffrage in year 9. This will 
continue to be explored through the year 9 curriculum when exploring communism, capitalism, fascism and issues around racism in the Second World War, Cold War and 
Equality in Britain units. 

What cultural capital do students acquire from learning your curriculum? 
 
The history department provides a range of enrichment opportunities for pupils including trips to sites in the local area.Furthermore, teaching staff discuss career 
opportunities and where a qualification in history can lead to. Pupils are also given an understanding of the rigours of A-Level and undergraduate study by reading the work 
of leading historians to support their learning. Furthermore, every unit has a ‘Meanwhile, Elsewhere…’ homework task which relates to students learning about a different 
country, society, person or event happening at the same time as events in the unit they are currently studying. 

  



 

 

Year 7 History LTP  
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Title 
 
 

 
Why did so many 
people migrate to 
England? 

 
Did the Normans 
really bring a 
‘bucketload of 
trouble’ to England? 
 

 
Who held the Power 
in the Middle Ages? 
 
How religious were 
people during the 
Middle ages? 

 
Why was the Tudor 
period known as ‘a 
religious 
rollercoaster’? 
 
 
 

 
Who travelled on 
the Silk Roads? 
 

 
Why was there a 
Witchcraze in 
England? 
 

Substantive 
Knowledge Taught 
 
 
 
 
 
 
 

Migration 
Empire 
Diversity 
Religion 
Invasion 
 
The Celts, Romans, 
Anglo-Saxons and 
the Vikings all 
migrated and 
invaded England for 
a variety of different 
reasons. 
 
Upon their success 
they introduced 
long lasting 
economic, social 
and political 
changes to England. 

 

Monarchy  
Invasion 
Revolution 
Conflict 
Migration 
 
Edward the 
Confessor’s death 
with no heir led to 3 
contenders to the 
throne of England 
 
Following the Battle 
of Hastings in 
October 1066 the 
Normans sought full 
control of England.  
 
They introduced the 
Feudal System, 
Domesday Book and 
Castles in order to 

Monarchy 
Democracy 
Religion 
Revolution 
 
 
During the Medieval 
Period the Barons 
and the civilian 
population began to 
challenge the 
monarchy for 
power.  
 
This led to rebellions 
against the king. 
 
Religion influenced 
the lives of civilians 
on a daily basis. The 
Church taught 
people right from 
wrong, educated 

Religion 
Revolution 
Monarchy 
 
 
 
In order for King 
Henry VIII to have a 
legitimate male heir 
he broke away from 
the Roman Catholic 
Church and created 
the Church of 
England.   
 
Upon his death King 
Henry’s children 
changed the religion 
of the country 
dependant on their 
beliefs.  
 

Empire 
Migration 
Diversity 
 
 
 
The Silk Roads 
developed across 
many years; they 
were a network of 
land and maritime 
routes which 
reached from Asia 
to Europe. 
 
Religion, resources 
and knowledge 
were spread across 
the Silk Roads.  
 
Merchants travelled 
along the Silk Roads 
trading goods, 

Religion 
Monarchy 
Diversity 
 
 
 
Across England, 
Europe and North 
America people 
began to accuse 
people of witchcraft. 
This was mainly 
women but many 
men were accused 
too.  
 
This witch craze was 
caused due to a lack 
of understanding of 
health, religious 
beliefs and fear of 
the supernatural.  



 

 

control the local 
population.  
 
 
 
 

them, encouraged 
them to go on 
pilgrimages and also 
looked after their 
money.  
 
 
 
 

Following religious 
division Queen 
Elizabeth I 
introduced the 
‘Middle Way’ in 
order to remove 
religious 
uncertainty.  
 

travelling between 
locations. Very few 
people travelled the 
entire width of the 
Silk Roads.  

Disciplinary 
Knowledge (inc. Key 
Concepts) 
 
 
 
 

Causation Causation 
 
Change and 
Continuity 

Interpretations 
 
Consequence 

Source Analysis 
 
Change and 
Continuity 

Causation Causation 
 
Significance 

Tier 3 Vocabulary 
 
 
 
 
 
 

Hierarchy 
Trade 
Resources 
Settlement 

Feudal System 
Knights  
Witan 
Relic 

Parliament 
Doom Painting 
Heir 
Crusades 

Reformation 
Excommunication 
Monastery 
Rebellion 
 

Merchant 
Trade Route 
Maritime 
Caliph 

Witchfinder 
Familiar 
Maleficum 



 

 

Year 8 History LTP  
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Title 
 
 

 
Was the 17th 
Century really an 
‘Age of 
Revolutions’? 
 
 

 
To what extent did 
the Industrial 
Revolution change 
Britain? 

 
How did civilization 
flourish in West 
Africa? 
 
 

 
Why was the British 
Empire significant? 
 
 

 
What can the 
streets of Liverpool 
reveal about the rise 
and fall of the Trans-
Atlantic Slave 
Trade? 
 

 
How has the 
research of Hallie 
Rubenhold changed 
our understanding 
of Jack the Ripper? 
 

Substantive 
Knowledge Taught 

 
 
 
 
 

 
 

Revolution 
Religion 
Democracy 
Monarchy 
Diversity 
 
Economic, religious 
and political causes 
led to parliament 
and the king going 
to war. 
 
The English Civil War 
ended with King 
Charles’s execution 
and England 
becoming a 
republic. 
 
England’s monarchy 
was restored in 
1660 but the 

Revolution 
Democracy 
 
Britain underwent a 
series of social and 
economic changes. 
The population 
moved from the 
countryside to 
towns and work 
changed from 
cottages to large 
factories. 
 
Living conditions 
were cramped and 
unhygienic. 
 
Working conditions 
were unsafe and 
harsh. 

Empire 
Religion 
Conflict 
Monarchy 
Diversity  
 
Many independent 
African kingdoms 
were established in 
West Africa which 
were wealthy and 
flourishing. 
 
Mansa Musa was a 
14th century king of 
Mali who was a 
devout Muslim and 
one of the richest 
men in the history 
of the world. 
 
King Tenkamenin 
made Ghana great 

Religion 
Invasion 
Empire 
Monarchy 
Democracy 
Diversity 
 
The British Empire 
began in the 16th 
century and by the 
1900s ruled over 
25% of the world’s 
population. 
 
Over time, the 
British Empire ruled 
over countries such 
as the USA, India, 
Australia and 
colonies in Africa.  
 
By the mid 20th 
century many 

Empire 
Migration 
Diversity 
 
England’s 
involvement in the 
slave trade began in 
the 16th century. 
 
England established 
a Slave Triangle in 
which goods and 
people were 
exchanged between 
Europe, Africa and 
the Americas for 
huge profit. 
 
Most slave ships left 
England from 
Liverpool’s Albert 
Dock with many of 
the city’s most 

Diversity 
Migration 
 
The background of 
the five women 
murdered by Jack 
the Ripper reveals 
social and economic 
causes which 
allowed Jack the 
Ripper to flourish. 
 
 



 

 

monarchy’s power 
was never the same. 

through economic 
trade. Many African 
kingdoms impressed 
European explorers 
with their wealth 
and sophistication. 

colonies began to 
call for 
independence 
leading to the break 
up of the empire. 

important 
merchants and 
politicians involved. 

Disciplinary 
Knowledge (inc. Key 

Concepts) 
 
 
 

 

Causation Change and 
Continuity 

Source Analysis 
 

Significance Consequence 
 

Source Analysis 

Interpretations 

Tier 3 Vocabulary 
 
 
 
 
 
 

Martyr 
Republic 
Royalist 
Parliament 
 

Cottage Industry 
Manufacturing 
Industrialisation 
Production 

Occupation 
Independent 
Division 
Slavery 

Resources 
Trade 
Colonies 
Mutiny 
 

Enslaved person 
Slave Triangle 
Legacy 
Trans-Atlantic 

 

Year 9 History LTP  
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Title 
 
 

 
What was Britain 
like at the start of 
the 20th Century? 

 
 
 

 
What impact did the 

Wall Street Crash 
have around the 

world? 
 
 

 
What was the most 
significant event of 
the Second World 

War? 
 

 
How and why did 

the Holocaust 
happen? 

 
 
 

 
How and why did 
the Cold War put 

the world in danger? 
 
 
 

 
To what extent did 
the lives of African-
Americans change 

following 
emancipation? 

 



 

 

Why were the 
atomic bombs 

dropped on Japan? 
 
 

What issues faced 
groups seeking 

equality in Britain 
during the 20th 

Century? 

Substantive 
Knowledge Taught 

 
 
 
 
 
 
 
 
 
 

Democracy 
Revolution 
Monarchy 
 
 
Understanding of 
the causes of 
disease improved – 
this led to Public 
Health Acts and a 
lowered mortality 
rate. 
 
There was vast 
social change in 
Victorian England; 
education, prisons 
and workhouses all 
improved to help 
those living in 
poverty. 
 
Working Class men 
and women began 
to campaign for 
Suffrage. 
 
 
 

Democracy 
Migration 
Diversity 
 
 
The economic 
success of the USA 
during the 1920s led 
to other countries 
borrowing money 
from them. When 
the Stock Market 
collapsed in October 
1929 its effects 
were felt around the 
world. 
 

Conflict 
Diversity 
Invasion 
 
 
The Evacuation of 
Dunkirk led to the 
Allies inferior 
military position.  
 
The success of the 
Battle of Britain and 
the D – Day 
Landings meant that 
Germany faced a 
War on Three Fronts 
which led to her 
eventual defeat. 
 
Despite Germany’s 
surrender Japan 
continued to fight 
the USA across the 
Pacific Ocean. 
Following the 
dropping of the 
Atomic Bombs on 
Hiroshima and 
Nagasaki the 
Japanese 

Religion 
Diversity 
Conflict 
Migration 
 
Anti – Semitism 
within Europe had 
been widespread for 
2000 years.  
 
Upon the Nazi 
Party’s election into 
power Anti – Semitic 
laws were 
introduced, ghettos 
and concentration 
camps were built.  
 
Many people 
showed resistance 
to the Nazis and 
many wanted to 
share their 
experiences after 
the Holocaust in 
order for it never to 
happen again.  

Democracy 
Conflict 
Revolution 
Invasion 
 
There was a 
breakdown of 
relations between 
the USA and the 
USSR following the 
end of the Second 
World War.  
 
This became 
ideological; 
Communism Vs 
Capitalism. 
 
Both the USA and 
the USSR were 
involved in proxy 
wars and crises. 
Each determined to 
show off their 
power.  

Democracy 
Revolution 
Migration 
 
 
The Emancipation 
Proclamation and 
the American Civil 
War ended slavery 
in the USA.  
 
This however did 
not ensure the 
rights of the 
formerly enslaved 
people. Many 
fought in the Civil 
Rights Campaigns to 
help achieve this in 
the 1960s.  
Other minority 
groups (women, 
LGBTQ+ etc) 
continued to fight 
for equality in 
British Law.   
 
 



 

 

surrendered in 
August 1945. 

Disciplinary 
Knowledge (inc. Key 

Concepts) 
 
 
 
 
 
 

Change and 
Continuity 

 
Source Analysis 

Consequence Significance 
 

Interpretations 

Causation 
 

Source Analysis 

Significance Change and 
Continuity 

 
Interpretations 

Tier 3 Vocabulary 
 
 
 
 
 
 

Protest 
Franchise 
Workhouse 
Chartism 

Prohibition 
Immigration 
Coalition 
Dictator 

Blitzkrieg 
Invasion 
Appeasement 
Atomic Bomb 
 

Anti-Semitism 
Einsatzgruppen 
Segregation 
Ghetto 

Détente 
Domino Theory 
Containment 
Comecon 
 

Segregation 
Jim Crow 
Boycott 
Emancipation 

KS4 Overview 
Which exam board have you chosen and why? 
 
For those students taking history to GCSE, we aim to build upon the core knowledge and understanding of the historical concepts developed at key stage three by exploring 
them through a mixture of British and international studies to a more complex depth. The AQA specification allows this by offering units which complement and build on 
the knowledge students have learnt at key stage three. History teachers also have experience as associate examiners in the units studied which allows for a secure 
knowledge of how to maximise marks in exams.    

What is the rationale for the sequence of your KS4 curriculum? 
 
The key stage four history curriculum has been carefully sequenced to build on prior knowledge and understanding at key stage three. Students start in year 10 with a study 
of the First World War and Germany which is closely linked to the units they studied in year 9 and new or more complex knowledge and concepts are easier understood 
when they are familiar. Therefore the KS4 curriculum is a natural continuation of the key substantive and disciplinary concepts encountered at KS3 allowing students to 
approach their study of GCSE history with confidence. 



 

 

How is your curriculum assessed? 
  
During lessons students complete diagnostic low stakes quizzes which assess the learning of core knowledge. Moreover, students complete teacher assessed tasks at the 
end of each enquiry which assesses students’ substantive knowledge through difficult and specific knowledge quizzes and students’ disciplinary knowledge through the 
completion of examination questions under timed conditions.  
 
In year 10 there are mid-year assessments in the Autumn term which assesses students’ knowledge and understanding of the WW1 unit and prior knowledge. In the 
Summer term of year 10 students will complete a 50% End of Year assessment which takes the form of an AQA GCSE History Paper One which assesses the WW1 and 
Germany units. In year 11 mock exams take place during November and March. The November Mocks consist of an AQA GCSE History Paper One and half of AQA GCSE 
History Paper Two (75% of the overall course). The March mock exam includes 100% of the GCSE specification papers, both full Paper One and Paper Two. 

By the end of KS4 what should all students know and be able to do? And how do you ensure this is retained in the long-term memory of students? 
 
Firstly, in the First World War unit, students should have a clear understanding of the complex and diverse interests of the Great Powers and other states. They will know 
about the causes, nature and conclusion of WW1. Secondly, students will understand the development of Germany during a turbulent half century of change and will learn 
about the political, social, economic and cultural aspects of life under the Kaiser, the Weimar Republic and finally Nazi Germany. In year 11, students will know how medicine 
and public health in Britain developed over a long period of time by understanding the causes, scale, nature and consequences of short and long term developments, their 
impact on British society from the Medieval era up until the modern day. Finally, students will know in detail the major events of Elizabeth I’s reign from economic, religious, 
political, social and cultural standpoints. 
 
Students should be able to demonstrate knowledge and understanding of key features and characteristics of periods studied as well as explain and analyse them using 
second-order historical concepts. Students should be able to analyse, evaluate and use sources and interpretations. This information is retained in the long-term memory 
by drawing attention to the key concepts which students repeatedly encounter in each unit. Students practise these terms in varied contexts to help secure mental 
frameworks of chronology and location. 
 
Similar to key stage three, both substantive and disciplinary knowledge is retained in the long-term memory of students through repeated meaningful and purposeful 
encounters within different contexts and topics. 

How does your KS4 curriculum prepare students to be successful at KS5? 
 
The solid foundation of substantive and disciplinary knowledge repeatedly encountered throughout the five-year curriculum at St Chad’s provides a solid base for the future 
study of history. Skills required to be successful at key stage five are explicitly taught during key stage four. For example, the analysis and evaluation of extracts by academic 
historians in lessons through guided reading activities. Students progress in this skill through initial modelling by the class teacher, to shared class analysis until finally in 
year 11 students are set the task to complete independently as homework.  



 

 

Take one key concept or discrete piece of substantive knowledge and explain how it progresses across the two years of your curriculum.  
 
One key concept explicitly addressed across the two years is parliament which is developed through the use of concept maps at the end of each topic from Germany 
onwards. Parliament is an example of tier 3 vocabulary students are familiar with from key stage three. Students will encounter it again during the Germany unit in the 
context of the role of the Reichstag in German democracy and the rise of Hitler. Students will encounter it again in the Elizabethan England unit when learning about 
Elizabeth’s government and finally during the Health and the People topic when studying the British government’s role in improving public health. Concept maps are used 
at the end of each topic to assess students’ ability to use key concepts in the context of the unit that they are currently studying as well as within the context of units they 
have learned in the past.  

What cultural capital do students acquire from learning your curriculum? 
 
The history department provides a range of enrichment opportunities for pupils including trips to local sites. Furthermore, teaching staff discuss career opportunities and 
where a qualification in history can lead to. Pupils are also given an understanding of the rigours of A-Level and undergraduate study by reading the work of leading 
historians to support their learning. 

Assessment Objectives at KS4 

 AO1: demonstrate knowledge and understanding of the key features and characteristics of the period studied. 
 AO2: explain and analyse historical events and periods studied using second-order historical concepts. 
 AO3: analyse, evaluate and use sources (contemporary to the period) to make substantiated judgements, in the context of historical 

events studied. 
 AO4: analyse, evaluate and make substantiated judgements about interpretations (including how and why interpretations may differ) 

in the context of historical events studied. 

Second order historical concepts include continuity, change, cause, consequence, significance, similarity and difference. 

 
 



 

 

Year 10 History LTP  
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Title 
 
 

What was the most 

important cause of 

the First World 

War? 

 
 
 

 
Why was there a 

stalemate on the 

Western Front 

between 1914-

1917? 

 
 

 

 
How was Germany 
defeated in 1918? 

 
What was the 

biggest challenge 

facing the Kaiser 

before WW1? 

 
Was the Weimar 

Republic really 

‘doomed from the 

start’? 

 
Was Stresemann’s 
Germany really a 

‘Golden Age’? 
 

Why was Hitler 
elected Chancellor 
in January 1933? 

 

 
What was life in 

Nazi Germany really 

like? 

 

Did Medicine really 

just ‘stand still’ in 

the Medieval 

period? 

 

Substantive 
Knowledge Taught 

 
 
 
 
 
 
 
 
 
 

Importance of LT 
causes: militarism, 
alliance system, 
imperialism and 
nationalism 
 
Importance of short 
term trigger events 
such as the 
assassination of 
Franz Ferdinand 

How the failure of 
the Schlieffen Plan 
led directly to the 
trench system 
 
How trench warfare 
developed and 
contributed to a 
stalemate on the 
Western Front 
 
Importance of key 
weapons in the 
stalemate 

 
The key battles at 
Verdun, the Somme 
and Passchendaele 
 

The War at Sea 

Key events leading 
to Germany’s defeat 
such as USA’s arrival, 
the British Blockade 
and the Ludendorff 
Offensive 
 
How the Kaiser’s 
pre-WW1 
government was 
structured 
 
How the Kaiser dealt 
with threat of 
socialism to his 
authority 

Impact of the Treaty 
of Versailles on the 
Weimar Republic 
 
Attempted 
revolutions from the 
Left and Right  
 
The impact of the 
French and Belgian 
invasion of the Ruhr 
and hyperinflation 
 
 

How Gustav 
Stresemann solved 
many of Germany’s 
problems and the 
long term problems 
his solutions created 
 
How the socio-
economic conditions 
created by the Great 
Depression which 
persuaded millions 
of Germans to turn 
to extremist parties 
 
Nazi election tactics 
and propaganda and 
how they appealed 
to the working, 

The impact of the 
Nazi police state and 
propaganda  
 
Social policies: 
women, youth and 
education, the 
church 
 
Nazi economic 
policies: 
employment and 
autarky 
 
The Holocaust 
 
The influence of the 
Christian Church on 
Medieval medicine 
 



 

 

middle and upper 
classes. 

The long term 
impact of 
Hippocrates and his 
Theory of the Four 
Humours 
 
Medieval barber 
surgeons 
 
The impact of the 
Black Death 

Disciplinary 
Knowledge (inc. Key 

Concepts) 
 
 
 
 
 
 

 
AO1 
AO2 
AO3 
 
Conflict 
Diversity 
Empire 
Invasion 

 
AO1 
AO2 
AO3 
 
Conflict 
Diversity 
Empire 
Invasion 

 
AO1 
AO2 
AO4 
 
Conflict 
Democracy 
Revolution 
Monarchy 

 
AO1 
AO2 
AO4 
 
Monarchy 
Revolution 
Democracy 
Diversity 
 

 
AO1 
AO2 
AO4 
 
Revolution 
Democracy 
Diversity 
 

 
AO1 
AO2 
AO4 
 
Revolution 
Democracy 
Diversity 
Invasion 
Religion 
Monarchy 

Tier 3 Vocabulary 
 
 
 
 
 
 

Alliances 
Assassination 
Schlieffen Plan 
Arms Race 
Dreadnought 
Weltpolitik 

Trenches 
Conscription 
No Man’s Land 
Artillery 
Barbed Wire 
Shell Shock 
 

Combined Arms 
Armistice 
Naval Laws 
Socialism 
Industrialisation 
Welfare State 

Hyperinflation 
Communism 
Putsch 
Freikorps 
Proportional 
Representation 
Reparations 

Rallies 
Reichstag 
Article 48 
Propaganda 
SA 
 

Kristallnacht 
Gestapo 
Concordat 
Urine Chart 
Trepanning 
Four Humours 
Bloodletting 
 

Year 11 History LTP  
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 



 

 

Title 
 
 

Why was there the 

beginnings of 

change in the Early 

Modern period? 

 

How was there a 

‘revolution’ in 

Medicine during the 

19th century? 

 

 

What has 

contributed to 

Modern Medicine’s 

success? 

 

Where did power 

reside in Elizabethan 

England? 

 

How did the issue of 

religion endanger 

Elizabethan 

England? 

 

Was Elizabeth’s 

England really a 

‘Golden Age’? 

 

Elizabethan Historic 

Environment: Site 

Study 

 
Revision 

 
Revision 

Substantive 
Knowledge Taught 

 
 
 
 
 
 
 
 
 
 

The Renaissance 
and its impact on 
medical ideas 
 
The impact of the 
Great Plague 
 
The works of 
Vesalius, Harvey and 
Pare 
 
Industrial public 
health and the rise 
of cholera 
 
Edward Jenner and 
vaccinations 
 
Contagionists vs 
anti-contagionists 
 
Industrial surgery: 
antiseptics and 
anaesthetic 

The Liberal Reforms 
and the creation of 
the Welfare State 
 
Fleming and 
Penicillin 
 
The impact of war 
on medicine: WW1 
and WW2 
 
The creation of the 
NHS and reasons for 
opposition 
 
Modern antibiotics 
and treatments 
 
Discovery of DNA 
 
Modern day 
campaigns: drugs, 
smoking and sugar 
 

Issues with marriage 
and succession 
 
The Religious 
Settlement and its 
impact on Catholics 
and Puritans 
 
Voyages of 
Discovery 
 
Conflict with Spain: 
causes and the 
Spanish Armada 
 
Mary, Queen of 
Scots 
 
Elizabethan theatre 
– popularity and 
opposition 
 
Poverty: causes and 
how Elizabeth’s 

Historic 
Environment: 
Drake’s 
Circumnavigation – 
causes, events and 
consequences 

Interleaved Paper 
One and Two 
content 

Interleaved Paper 
One and Two 
content 



 

 

 
Pasteur and Germ 
Theory 

Elizabeth’s early life 
and how it 
influenced her as 
queen 
 
Elizabeth’s 
government: the 
Privy Council, 
parliament and the 
Royal Court 

government dealt 
with it 
 
Rise of the gentry: 
country houses 

Disciplinary 
Knowledge (inc. Key 

Concepts) 
 
 
 
 
 
 

 
AO1 
AO2 
AO3 

 
Democracy 

Diversity 
Invasion 
Religion 

Monarchy 

 
AO1 
AO2 
AO3 

 
Democracy 

Diversity 
Invasion 
Religion 

Monarchy 

 
AO1 
AO2 
AO4 

 
Monarchy 
Invasion 
Religion 

Democracy 

 
AO1 
AO2 
AO4 

 
Migration 
Diversity 

 
AO1 
AO2 
AO4 

 
AO1 
AO2 
AO4 

Tier 3 Vocabulary 
 
 
 
 
 
 

Renaissance 
Printing Press 
Quack Doctors 
Miasmas 
Laissez-Faire 
Inoculation 
Vaccination 
Anaesthetic 
Antiseptic 
 

Penicillin 
Transfusion 
Shell Shock 
Chemotherapy 
Privy Councillor 
Patronage 
Royal Court 
Succession 
Parliament 

Excommunication 
Papal Bull 
Puritans 
Recusant 
Privateers 
Fireships 
Enclosure 
Vagrants 
Almshouses 
Inflation 

Circumnavigation 
Exploration 
Privateers 
Galleon 
Slave Trade 

  

 



 

 

Appendix 1: KS3 National Curriculum Review 
KS3 National Curriculum (In the rows below detail 
the requirements of the National Curriculum – 
adding or subtracting rows where required).  

Where is this met within your Curriculum? (Evidence the Year/Term/Title/Substantive Knowledge). 

The development of church, state and society in 
Medieval Britain, 1066-1509 

Year 7 HT2 – Normans 
Year 7 HT3 – Medieval power/religion 

The development of church, state and society in 
Medieval Britain, 1509-1785 

Year 7 HT4 – Tudors 
Year 7 HT6 – Witchcraze 
Year 8 HT1 – Age of Revolutions 

Ideas, political power, industry and empire, 1785-
1901 

Year 8 HT2 – Industrial Revolution 
Year 8 HT4 – British Empire 
Year 8 HT5 – Slave Trade 
Year 8 HT6 – Jack the Ripper 
Year 9 HT1 – 19th Century Britain 

Britain and the wider world, 1901 – present day Year 9 HT3 – Wall Street Crash 
Year 9 HT3 – WW2 
Year 9 HT6 – Equality in Britain 

Local history Interwoven throughout the curriculum. Examples: 
Year 7 – Halton in the Domesday book (Norman unit); Norton Priory and the Reformation (Tudor unit) 
Year 8 – Runcorn in the Industrial Revolution 
Year 9 – Runcorn’s workhouse (Victorian unit); Liverpool and the Blitz (WW2 unit) 

Study of Britain, pre 1066 Year 7 HT1 - Migration 



 

 

Significant society or issue in world history Year 7 HT5 – Silk Roads 
Year 8 HT3 – African Kingdoms 
Year 8 HT4 – British Empire 
Year 8 HT5 – Slave Trade 
Year 9 HT2 –Wall Street Crash 
Year 9 HT3 – WW2; Atomic Bombs 
Year 9 HT4 – Holocaust 
Year 9 HT5 – Civil Rights in USA 

Do you go beyond the National Curriculum? Students go beyond the National Curriculum at least once per half term as one of their homeworks focus on 
Meanwhile, Elsewhere which allows them to study a country, event or person taking place at the same time but 
elsewhere to the topic they are studying in class.  

 

 


